CHARTER RENEWAL APPLICATION
FOR 2000 TO 2005
INTRODUCTION

The South Shore Charter School (SSCS) is pleased to submit to the Department of
Education its gpplication for renewd as a charter school in the Commonwedth of Massachusetts.
The SSCS marked its fourth year of operation asaK to 12 school in June 1999. Over these four
years the school has grown from 150 students to 340 students and expanded its physica plant
from two temporary buildings to three buildings of more permanence. The school has five levels,
each with its own set of rigorous academic standards. At each level, students must meet these
standards before moving to the next level. The criteria, or Leve Exit Standardsin SSCS
vocabulary, were devel oped by students, parents, faculty, and the administration and are the
backbone of SSCS' academic program.

Complementing the academic standards is student participation in projects. The school is
committed to project-based learning where students are involved in the life of the larger
community and perform meaningful work that has socid utility. Project—based learning fosters
SSCS mission of promoting inititive, critical thinking, leadership, and teamwork. The school
has graduated 21 students who have distinguished themselves by successfully meeting the
school’ s academic and project-based curriculum requirements. The school sartsitsfifth year
with anew acting head of the secondary school and a new interim chief executive officer. (see
CEO resume, Attachment |.) The faculty is focused and eager to begin the new academic year
by integrating past accomplishments with its vison of the future. That vison portrays a school
committed to a comprehensive education through which students are prepared to meet the
demands of college and career. This renewa gpplication has offered the SSCS community an
important opportunity to evauate its successes and shortcomings and to project a future that
meets the high expectations of students, parents, teachers, and the Commonwedl th.

I. ISTHE ACADEMIC PROGRAM A SUCCESS?

|A. Has the school made reasonable progress in meeting internally established educational
goals during the term of its charter?

Yes, the South Shore Charter School has made reasonable progress in meeting its
internaly established educationa gods During its firg four years, the school has consgtently
addressed its educationd gods. These gods, as defined in the school’ s mission, are asfollows:

SSCS Mission: To provide eech sudent with an educetion that fosters initiative, critica
thinking, leadership, teamwork, communication, and promotes life <kills for individud
achievement in education, career, community, and life, and to disseminate our modd across
Massachusetts. Thisis to be achieved through:

1.  Project-based learning within arich, detalled curriculum;
2. Individudly paced & tailored learning plans for each sudent;
3. Strong student involvement in governance;

4,  Paent & community involvement in al aspects of the schoal;



5. Extensve use of technology by students.

The success of SSCS academic program has been tracked in several ways. In tracking
longitudina progress the school uses the Cdifornia Achievement Test. Students dso teke the
lowa Reading Test in the third grade and the MCAS in grades 4, 8 and 10. (Assessment using
these criteria is more fully addressed below and under Section IB.) In addition to standardized
testing, the school employs an evaduation drategy utilizing exhibitions of mestery and portfolios,
teacher assessments of classoom peformance, evduations by externd cdlients served by the
school’ s projects, and school-wide activities such as science and art shows,

The schoadl is organized around five multi-age Levels. Level | includes grades K-2, Levd
Il serves grades 35; Leve I, grades 6 and 7; Levd 1V, grades 810; and Leve V, grades 11
and 12. Each Leve has established a set of standards that must be met to proceed to the next
level. (See Attachment 11.) The exit sandards were developed by the school community as a
whole and approved by the Board of Trustees Education Committee and the full Board. The use
of exit dandards was implemented in the 1997-98 school year a Leves Ill, 1V, and V and in
1998-99 a Leves | and Il. The faculty has found the exit dandards to be an extremdy useful
tool in defining for sudents and parents the kind and quality of work required to progress
through the school. The standards also address a concern of the DOE dite-vidt team of the
school’s need to be more explicit about what the dudents are expected to learn at the end of each
leved. Additiondly, the gandards serve the school’'s god of mantaning multi-age classes while
assuring students make steady progress within their levels. This gives students and teschers clear
gods to gtrive for while reducing the emphasis on lock-step grade advancement.

Two important components of the exit dandards ae Portfolios and Exhibitions of
Madery. Portfolios provide students with guiddines as to the type and qudity of “academic
products’ they must produce to progress through the school. (Portfolio content is found in the
exit sandards see Attachment 11.) Despite the different lements that comprise a portfolio a
different levels, the process of assembling the portfolio focuses a sudent on the academic
requirements of the levd and assss the Sudent in setting a time frame to meet those
requirements.

Exhibitions of Magtery are based on a student’ s deep interest in atopic or issue connected
to his’her project experience at SSCS. (See Exhibition of Magtery Form, Attachment I11.) The
best of the exhibitions (as judged by fellow students, teachers, and outside evauators) are
featured in an evening program attended by the school community and the best of these are
awarded cash incentives and college scholarships at the high school graduation ceremony. (See
list of awards, Attachment IV) In someinstances nominated exhibitions are reviewed by the
donor to ensure quaity standards are met. Exhibitions are required to draw from three academic
disciplines, as well asreflect knowledge gained through the student’ s project experience.

Although the school is generdly stisfied with the exit dandards, adjustments are
anticipated as we monitor the success and falure of Sudents atempting to meet these
requirements. One way in which we measure the success of the standards is through feedback we
receive from faculty a the next higher levd. We dso monitor the standards vis-a-vis the schodl’s
desire to ensure students are prepared to meet the challenges posed by the state frameworks and
MCAS. In our initid review of exit sandards and MCAS peformance, we learned that
additiona structured course work was necessary in Level 1V (grades 8-10). Consequently, the
faculty met in workshops throughout the year to identify courses, substance, and sequence that
would more optimaly adign SSCS curriculum with date frameworks and MCAS testing. These
workshops produced a core curriculum for Leves IlI, 1V, and V. (See Attachment V.) The
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daily course schedue was dso revised in the summer of 1999 to provide dally math and an
additiond period each day for courses. Origindly, the concept was to master academic content in
the projects. Faculty found, however, that students were not ready to gain full benefit of project
based |earning without more intense academic preparation.

The school’s classrooms are inclusionary and student centered. Classes often take on the
amosphere of a busy office with students working on single tasks as wdl as in smdl groups. The
activity level fluctuates throughout the day. We bdieve this modd promotes life skills in our
dudents. To the uninitiated observer the SSCS classsoom environment may appear disiracting,
but our students know what has to be accomplished and where to ind needed resources. Teacher
experience with our modd is important to the success of the multi-grade and individudly-paced
classroom.

Classroom assessment in Levels | and 1l, and grade 6 in Leve I, is based on the
national Core Knowledge Sequence (CKS). CKS was sdlected by the school at its inception for
Levels | and II. The primary grades have been recognized by the Core Knowledge foundation as
a Core Knowledge School since 1995.

The Massachusetts Curriculum Frameworks were not complete when the school was
edtablished in 1995. Once the frameworks were adopted by the Board of Education, SSCS
contracted an outsde educationd service to correlate the frameworks with the Core Knowledge
Sequence. This has endbled the Leved | and Il faculty to begin to address content that is not
covered in the CKS, and will support student performance on the MCAS. Also in response to
MCAS, the faculty ae supplementing the math curriculum by gradudly adopting Chicago
Everyday Math for grades K-5. During the second semester of the 1998-99 school year, five of
our classrooms piloted this math program to determine if it could be adopted into a multi-graded
classsoom. Although it will be chdlenging, the faculty supports implementing Chicago Mah and
will introduce the program one grade per year.

Leves IV and V employ the Integrated Math Program (IMP). This ten-year-old program,
which is funded by the Nationa Science Foundation, is one of only five mathematics programs
in the country to be given the highes raing of “Exenplay” by the U.S. Depatment of
Education. The curriculum is very closdly digned with both the Nationa Council of Teachers of
Mathematics standards and the Massachusetts frameworks. IMP integrates algebra, geometry,
trigonometry, cdculus, daidics, and probability in solving “red world” problems, which helps
sudents to gpply their learning in much the same way SSCS projects encourage gpplied learning.
Much of the materid in IMP is based on opentresponse questions, smilar to the type found in
the MCAS math sections. In fact, a tenth grader recently commented that the tenth grade MCAS
math was “jugt like IMP’. While there have been some difficulties in shifting to a new program,
there have been promisng signs. For example, our eighth graders scored above average on the
1998 MCAS math section. Perhaps the biggest chadlenge has been the lack of adequate time
devoted to math each year to cover a full year of IMP. This will be resolved, however, next year
when the class schedule provides for a period of math every day. Two-math faculty regularly
participate in IMP workshops.

Project based learning is integrd to the school’s misson. (See definition of project goals,
Attachment VI.) The school utilizes an incrementad gpproach to projects. The demands and
complexity of projects increase with the levels Projects not only provide opportunities for
academic application, but aso introduce students to governance and leadership. They encourage
communication skills and teamwork, as well.



In Leve | students are introduced to the project concept and how projects are supported
by teamwork and individud responshility. At this level the most successful projects are those
where the school itsdf is the client. Level | students have planted and maintained a garden in
front of the school. Their work, dong 5. with environmenta projects from other levels, earned
the school a Certificate of Excellence and a $400 award. The students were presented the Award
for Excdlence in Environmenta Education at the State House on April 22, 1999.

Other Levd | students waked for Habitat for Humanity (raisng $200) and hed clothing
drives for loca service organizations. These projects have often been the most passonate part of
Levd | dudents work and have given them a chance to practice teamwork, initiative and
leadership and community service that are qudities centrd to our mission.

In Leve Il sudents are given a greater voice in developing project timelines and gods.
Because projects are meant to help students practice academic skills, the Level Coordinator may
place a student in a project to address a student’s need for improvement. For instance, a student
experiencing difficulty in computation would be encouraged to work in the School Store Project.
As in Levd | the mog effective projects are those where the schoadl is client. Some of the most
successful projects have been a school sore, a technology group that maintains school
computers, and a library project that has organized and catdogued over 2,000 volumes. The
School Store Project received a grant from Youth Venture to fund product development. The
Technology Project recently received $250 from the Bill Nigreen Project Award for Improving
Communications. In addition to the obvious benefits of project learning, other benefits are
regped. Students learn to take risks, make mistakes and learn from those mistakes. There are aso
lessons learned about conflict resolution and ethica behavior. These important life lessons are by
no means limited to the younger sudents. Eighty-Sx out of ninety students rated their projects as
excdllent or good.

In Level Ill, projects are student driven. Students set goas and deadlines that serve the
needs of externd clients. Clients include the town of Hull, Wompatuck State Park, other South
Shore organizations and communities, as well as SSCS. The Virtud Voyage Project on Levd Il
won a Youth Venture Grant and corporate support to create a website that followed the progress
of the students voyage. The school held a successful public expodtion describing the project
and displaying the nauticad knowledge gained. The Environmental Planning Project dso won a
Youth Venture Grant and worked with the EIm Research Inditute to edtablish an em tree

nursery.

Levd IV and V bring dudents to the point where project participation is defined by
active communication, individudly or in teams with dients of the locd and world community.
Levd IV and V dudents demondrate a high level of commitment to the gods of ther project,
and it is this persond investment that promotes academic growth and project teamwork. The
passons of individud students are fuded by gods such as traveling internationdly to ad those
less fortunate, designing web pages for busness, or implementing a lunch program for the
school. Members of projects become actively involved in the leadership and direction of ther
projects, working in committees and sde-by-sde with the project leader. Students who have
connected with a project and developed the skills reeded to reach its goals are rewarded with a
levdl of expertise, experience, and often, socid consciousness that is unusudly high for a
secondary school student. In recent interviews with students wishing to move from Leve IV to
Leved V, the students cited their work in projects as a manifestation of the school misson:
teamwork, leadership, critica thinking, and communication.



Students in Levels IV and V paticipated in an ESL project with Showa University, a
Japanese college for women. Some of these students went on to assst Peace Corps volunteers in
Slovakia to teach ESL. SSCS students received high praise from Habitat for Humanity for ther
work in El Sdvador as did students who traveled to Bolivia to help renovate an orphanage. The
Poetry Project mobilized the help of the South Shore Poets Society in sponsoring and
participating in poetry competition in various South Shore locations. The Skate Board Project
researched and presented a proposa before Hull town officids to build a skateboard park n Hull.
Although the proposd faled, students understood better the process of government. The Dance
Project was awarded a $1,000 grant for a portable dance floor.

Faculty have noted difficulties in implementing projects. Among these ae lack of
engagement by some students, sudents being unprepared ether emotionally or academicdly to
engage outsde clients, students being unable to hold high performance standards, and poor in-
house project facilities due to smdl school sze. New faculty were dso chalenged by the project
mode and needed training and an opportunity to observe successful projectsin action.

The key lesson for the faculty is that despite the chdlenges of implementing project
learning, the successes are aufficiently numerous and intense that projects should continue to be
the digtinguishing feasture of SSCS. Although adjusments were and are being made, projects,
supplemented by a srong traditiond curriculum, is a mode SSCS would want to share with
other schools. As enrollment and resources expand and teachers gain experience, the variety and
drength of projects will continue to grow and their gpplicability asamode will increase.

In our origind charter gpplication the school dressed technology being avalable to
dudents to augment their learning opportunities. The schoal is pleased to report strong growth in
this area. The school has a raio of 1 Pentium grade computer for every 7 students, but more
importantly, al of the computers are networked throughout the school and connected to the
internet (with the secondary school connected through a Media One broadband cable). Our
dudents are productive and prolific in ther use of both the network and the internet. Also,
thanks to technology projects in Levels Il, Il and 1V, about one-third of our Sudents are
proficient in web development or desktop publishing. These same dudents comprise a
technicaly capable group who help with training, computer repair and network troubleshooting.
In addition, the schoal is the first public schodl in the state to become a Microsoft Office User
Specidist

Training Center. Thisalows usto require our Leve IV graduates to earn a Microsoft
Office User Specidist Word 97 proficiency certificate and to offer students (and adults) the
option to certify in Excel, Access, Power Pont and Outlook. Also noteworthy, the origina
charter spoke of using acomputer tracking system to allow parents away to track student
progress from their homes. The origind idea of did-in computer access never worked; however,
the school has adjusted by taking advantage of new web technologies. Beginning this year
faculty will be able to post assgnments over the web. The school has established awebsite (sscs-
ma.org) that will carry descriptions of the projects and courses, genera information about the
school, and will be used to post homework assgnments. Findly, we must mention the
sgnificant efforts of our technicaly skilled parent volunteers who have participated in every
agpect of planning and ingaling our computer network, and in the process saved the school
Subgtantia contracting fees.

Each classoom, in every level has access to specid need's software. On Levd | Al
students have access to Lexia, a software developed for dydexia On Leve Il students can access
SOS, the next levd of Lexia, and dl students are required to use Type To Learn, a software
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program recommended by our occupationd therapist. On Leves Ill, 1V, and V, Leap Frog Math
and Red Life Math are used to supplement math instruction.

The school community voted to add aworld language requirement to the exit sandards.
At present dl students K-12, depending on their grade level, can choose from French, Russan,
Spanish, and Japanese. Over the past two years our Russian students from Levels|, 11, 111, have
competed againg firgt year high-school sudents in the Russan Olympiada at Buckingham
Browne and Nichols School. The Russian Olympiadais a national competition sponsored by the
American Council of Teachers of Russian. This year SSCS won two gold medals, two bronze
medals and three honorable mentions. Two SSCS projects traveled to South Americaand in
both projects Spanish was taught and complemented by ingtruction in Spanish classes. SSCSwill
have increased capacity to teach Spanish next year with the addition of two Spanish pesking
faculty. Two years of eementary Japanese are offered in the secondary school. The course
includes severa units on Japanese culture and history. During the 1997-98 academic year a
vigting teecher from Japan helped deliver our Japanese curriculum. Students studying Japanese
aso have the opportunity to interact with Japanese college students from Showa University’s
Boston campus as part of SSCS' Internationa Perspectives project.

The school’s international student activities are related to our world language program
and project learning curriculum. Vigtors to our secondary school building will notice the flags of
Sovakia, Jgpan, Argenting, Nicaragua, Bolivia, and El Sdvedor. These flags represent the
schodl’s internationa  involvement over its firg four years. The school hosted student groups
from Sovakia, Japan, and Argentina SSCS students traveled to and participated in community
sarvice projectsin Nicaragua, Bolivia, El Sdvador, and Slovakia

When sudents move to Level V, they are expected to identify educationa experiences
that will prepare them for college and career. Regardiess of a student’s job interests, the school
grongly believes that post-high school education is a mudt. In programmatic terms, this requires
a Levd V dudent to complete an internship in an aea of professond interest, successfully
complete two colleges courses, be accepted into a college upon graduation, and complete 50
hours of community service, 25 of which mugt involve the dudent in a politicd or non-profit
campaign, among other requirements. Students have a modified open campus where they ae
dlowed to have lunch off campus and be away from school for dud-enrollment courses and
internships. Level V provides opportunities that alow students to regp the rewards and bear the
consequences of individuad choice with the support of teachers and the school community.

Twenty-one students have graduated from SSCS during its first four years. The two most
recent graduating classes have had to meet the Leve V exit dandards. A lig of SSCS dumni,
including college acceptances, is given in Attachment VII. The number of students graduating
will increase as larger classes move through the lower levels to the secondary school.

The SSCS hosts many school-wide activities One noteworthy activity is the K-12 Art
Show supported by Very Specid Arts and the Arts Council. Our third show was titled, “Art in
Searvice, Our Community’s Vison.” The show included student work from SSCS, the Montessori
Community School, Derby Academy, and St. Coletta’s Day School. Our recent Coordinated
Review Audit by the DOE commended SSCS for its vison in edablishing this show. In
particular, they commended the celebratory festiva for school-aged children with and without
disabilities during which SSCS dudents create at and dance with learning disabled students
from S. Coletta’'s. This fedivd was hdd in the newly renovated auditorium of May Jeanette
Murray Bathhouse, a popular public gathering place. Other noteworthy public activities include
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our Solgtice Concert, Science Fair, International Festival, K-12 tdent show, and Virtud Voyage
Festivd.

Section | B — Has Student Performance Significantly Improved and/or Been
Persistently Strong on Internal and External Academic Assessments?

Our students have shown significant progress on the Cdifornia Achevement Tests
adminigtered in the spring of every year. We now have three years of spring CAT resultsto
begin measuring our longituding progressfor our primary levels. The results are very
encouraging. Our studentsin grades 2 through 5 gained 9.4 percentiles on the normd curve
equivaent scaefor thetota battery scores. A gain or 5 or more percentilesis satisticaly
dgnificant. Our students made significant gainsin Reading, Language Arts, Math, and Socid
Studies. Smaller gains were made in Spelling (4.8) and Science (3.4). (See Attachment VIII-
A)

The spring 1999 scores have not been received yet for Leveslll, IV, and V; however, we
have done a comparison of the spring 1997 and 1998 scores and these results are aso
encouraging. (See Attachment VI111-C.). Because of fluctuationsin our student population from
year to year a the upper levels, the comparison includes only students who were with SSCS both
years and who took the CAT both years, 91 sudentsin al. The total battery scoresimproved
from the 51.2 percentilein 1997 to 54.4 in 1998, an increase of 3.2 percentile points. Reading
(59.1in 1998), Science (60.1), and Socia Studies (61.5) are also strengths for our student body
in our upper levels. Math was aweakness for our secondary studentsin 1997 (46.4), but showed
improvement in 1998 (50.6) with an increase of 4.2. Because of differencesin the way the test
was administered in 1997 and 1998, we are cautious about interpreting these gains (See notes to
chart), and we are looking forward to comparing the results of 1999 with those of 1997 since
they will be more comparable.

Attachment VI11-C shows te averaged scores for non-specid needs students only and
for only those sudents with specia needs in our secondary levels. Our students with specid
needs showed ggnificant growth in Reading (MNCE gain of 6.4), Mah (gan of 5.3), Study
Sills (6.7) and Socid Studies (10.5). At the same time, our non-specia needs students showed
growth aswdl. We fed these results support our full inclusion approach.

In addition to the Cdifornia Achievement Tedts, our third graders have taken the IOWA
Reading Test required by the Commonwedth. Our third graders have scored consistently higher
than those of Hull, and they have been competitive with other towns in the locd area In 1997
our Nationa Percentile Rank was 78, in 1998 it was 76, and in 1999 it was 77.

Our sudents performance on the firt year of the MCAS was somewhat mixed. Our
fourth graders performed a close to the Satewide averages on the English and Math tests. They
did peform sgnificantly better than the Statewide average on the Science and Technology tests
with 65% scoring in the “Proficient” range and 6% peforming in the “Advanced” range.
According to the Boston Herald, our eighth graders ranked sixth in the advanced range for
EnglidvLanguage Arts. They did better than the Statewide averages in the Math and Science and
Technology tests.

The results for our tenth grade were subgtandard, with 48% faling both the
EngligvLanguage Arts tet and the Science and Technology test. The Math results were the
word, with 74% faling. These results were lower than Hull or any of the surrounding towns,
and lower than the statewide average. Many of these students came to us because they were not
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satisfied or successful students in their previous schools. Of the 23 students who took the 10
Grade MCAS, eight have dnce left the school. Eight met the exit sandards for Leve IV and
moved up to Level V this year (the equivaent of 11" grade). The other seven remained in Level
IV as tenth graders. As a result of the 10" grade Math MCAS scores, we have increased the
amount of time spent on math.

2. ISTHE SCHOOL A VIABLE ORGANIZATION
2A. Isthe School Financially Solvent and Stable?

SSCS operates on a state fiscal year ending June 30. Financid stability hasbeen a
primary and ongoing focus of the Board. A Finance Committee was formed in our second year
in reaction to concerns about cost overruns in bringing our secondary building up to code. This
committee has been active sSince that time. After establishing abudget for the building
improvements, a search was conducted to move from a clerk/bookkeeper to a Finance Director
with experiencein financia reporting, interna controls, public procurement and financid
management. Financia reporting to the Board has been improved to show variance reports
aong with cash flow projections giving the Board a more meaningful, user friendly picture of
financid conditions on amonthly basis. SSCS uses a computerized accrua accounting system
that tracks restricted funds, uses a purchase order system, and budget line authorizations.

SSCS FY 99 tuition revenues were $2,093519 giving us an average per-pupll
reimbursement figure of $6,116 based on 342 students. Our tota revenues of $2,412,324
include approximately $63,300 of parent and project fundraising, $2,900 in miscelaneous grants
and awards $76,900 in program fees, renta income of $6,900, dong with state entittement and
start-up grants of $168,800.

Our opedaing expenditures (exclusve of depreciation) ae $2,186,123 budget
expenditures. Primary focus is the school personnd line which is 70% of totd expenditures.
The sday scae, located within the personnd policy is based on both education and relevant
experience. The Trustees have publidly committed to making the sdaries as competitive as
possble to surrounding school didricts within the overdl budget condraints. This incudes
looking a other financing/fund raisng options for facilities, which is a mgor focus for the next
five year chater. Category two included direct student costs at 13% of the budget. School
technology, library, service contractors, equipment, academic and assessment supplies are
incduded in this category. Parentd commitment to improving library facilities has added $18,000
to this line. In-kind donations, including 43 new computers, have improved our commitment to
technology. We are Internet ready and have budgeted money to that ongoing expense category.
The school has aso received significant pro bono services from severd professond firms, the
most sgnificant of which islegd services from Bingham, Dana.

Faculty costs make up 10% of the operating budget for a cost of $233,000. This
continues to be an area of concentration for the Trustees as loan repayment for improvements,
induding handicap accessbility issue, does place pressure on the budget and cash flow.
Currently we hold three building leases and a playground lease. We have recently resolved our
elevaor inddlation and litigation a the secondary school, which will improve space availability
for the secondary school this coming year.

Finaly, office and other expenditures account for 7% of the budget. The largest line item
is our interes for the line of credit as wdl as interex on congruction loans and equipment
finandng. Annud audits peformed fird by Theodore Samet and currently by Alexander,
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Aronson and Fining Co., P.C., have condgently improved the school’s financid management
via management letters to the Trustees with each audit. All suggesions in thar management
letters were immediatdy implemented with corrective actions i.e, segregation of duties,
procurement policies, and more complex gpproval process.

Recent improvements include completing our fixed asset inventory and timely payments
to MTRB. The system changes put in place after each independent audit strengthened SSCS's
finencdd management sysems. SSCS has diligently continued to develop condstent and
acceptable business practices utilizing resources provided by the Office of Inspector Gerera as
well as the Commonwedth's Operations Services Department to obtain state contracted pricing
using approved vendors.

As we move into our fifth year of the charter, the school is cognizant of past
shortcomings in some adminidrative procedures, including our management of enrollment
reporting. The Board has voted to hire an independent consultant to recommend and implement
a sysem of enrollment verification that meets the highest standards and will use this consultant
to help certify our enrollment for the school year.

2B. IsEnrollment Stable and Near Capacity?

Enrollment has been a or near capacity with waiting lists each year for Levels| and 11 .
Leve 111, 1V, and V have been a near capacity with periodic waiting lists. LevelsIV and V logt
the use of two floors of its three-floor building in academic year 1998-99 because the building
did not have handicap accessto those floors. (Access renovation is now completed and dl three
floors will be availablein August.) This resulted in overcrowding and eventud |oss of some
Sudents and a hold on accepting new students. Enrollment figures are given below:

Y ear Enrollment Applications Communities | Withdrawals IEPs
1995/96 150 390 13 12% 19%
1996/97 325 472 15 21% 24%
1997/98 342 419 28 13% 17%
1998/99 336 369 26 15% 14%

It is current policy to request departing students to fill out an exit form that surveys
reasons for withdrawing. This policy has been in effect over the past two years. Drawing on that
information, the following summearizes reasons for withdrawal.

In school year 1998-99, Levels | and Il had twenty-three withdrawals or 11% of students
enrolled. Reasons given were that the commute was too long or inconvenient, relocated out of
areg, lack of connection to hometown community, or uncomfortable with the modd. All but five
withdrew at the close of the school year. Leve | and Il parents have an ombudsman committee
that persondly follows-up withdrawing students.

In school year 1998-1999, Levels Il through V had twenty-eight withdrawas. Reasons
varied from length of commute, lack of a league sports program, moved out of area and dropped
out to work and/or pursue GED.

Despite the rather hectic pace of change with respect to facilities and redignment of the
curriculum, the school has shown good dability in grades K-5 and has developed a committed
core of sudents in the upper leves, including our 21 graduates. We fed confident that our efforts
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to improve fadlities and drengthen the curricllum combined with the changes in adminigtration
will have amgor impact on retention of students and growth in enrollment figures.

2C. |s School Governance Sound and Are Professional Staff Competent and Resourceful ?

The SSCS is governed by a Board of Trustees. There are a maximum of 15 seats m the
Board. Of the current 11 board members, seven are parents and one is a sudent (See
Attachment 1X.) The Boad and the Chief Executive Officer (CEO) receive input from
sudents, teachers, and parents through a Primary Council and a Secondary Council. In addition
there is a Student Board, Primary and Secondary Parent groups, and a Faculty/Staff Association.
Since the schoal’s edtablishment, the school has driven to develop a more effective governance
Structure and we continue to do so. The Board's decison not to renew the CEO's contract in
April 1999 prompted a didlogue in the school community. This dialogue has led to more frequent
communication between the Board and the SSCS community. Opening of these information
channds is deemed very dedrable. Movement in this direction has dready begun with the
Faculty/Staff Association having a dot on the Board agenda each meeting. The heads of the
primary and secondary school now have open lines of communication with the Board, as well.
The school’s governance structure is presently under review by a committee of teachers, parents,
students and Board members.

There have been recent changes in the school administration as noted above. The CEO's
contract was not renewed effective June 30, 1999 and the head of the secondary school and
curriculum director (this was one pogtion) resgned effective June 30, 1999. The CEO's annud
review reveded weaknesses in his performance and the Board voted not to renew his contract.
An Acting Head of the Secondary School was appointed effective July 1, 1999. An interim CEO
with charter school experience was gppointed in July and will assume his duties in early Augus.
The result of these changes is a school community with renewed vigor and renewed commitment
to educational excdllence.

The school has benefited from the stability provided by the Board and its current Chair.
The issues faced by the Board have not been indgnificant of late with changes in the school
leadership. Two of the origind Board members remain on the Board. Three additional Board
members have served for two years with one member serving for three years. In the most recent
academic year, with the pending change in school adminigrative leadership, four members
resgned. Election of new members takes place in October each year & the annua mesting.
Board terms are staggered to ensure stability and continuity.

Teacher commitment and dability have been important to the school's success.
(Abbreviated heads of school and level coordinator resumes are provided in Attachment X.).
All ful-time primary school faculty from the 199596 school year continue to teach a the
school. Three of the 11 full-time Level | and Il faculty resgned a the end of the 1997-98 school
year due to (1) moving out of date, (2) distance of commute, (3) a job at a college. At the end of
the 1998-99 school year two primary school faculty Ieft, one decided on a career change and the
other was uneasy about the school’ s leadership changes.

In the upper levels, a the concluson of the past academic year three full-time teachers
left the school, one relocated, one accepted a postion in another digtrict and the third received
his law degree and entered law as a career. At the end of the 1997-98 academic year, two full-
time faculty left, one relocated to the Mid-west and one was not rehired. Plans this summer are to
add one science and one socia studies teacher for Level 111 and one socid studies teacher for
LevesIV/V.

10



Levels | and Il are led by the head of the primary school who has keen with the school
gnce its inception. For the past two years Leves Ill, 1V, and V had been directed by the
secondary head of school. A new secondary head was appointed as of July 1, 1999. Faculty from
dl levels have been encouraged to attend professona development programs with the school
covering codsts of approved professond development activities. Faculty have on file a the school
their professond development activities to date. Faculty from Levels I, Il, and [l have been
recaiving traning on implementing the Core Knowledge Sequence and those level coordinators
atended the CKS annua meeting in soring 1999. The Leves IV and V math faculty attend
periodic traning on how best to implement IMP. Other faculty have atended professond
meetings and underteken formd college courses. The Board approved an overdl professond
development plan in spring 1999.

For the 1999-00 academic year, nine of the deven full-time teachers in Levels | and Il
have Magters degrees and dl but two of the full time teachers in the secondary school have
Masters. Eight of the deven primary teachers are certified and dl the secondary school full-time
teachers are cetified, except one. Severd of the part-time project leaders do not have
certification or aMagters, but have sgnificant professond experience in ther fields of expertise.

The teachers and the school are evaluated each year, in part, by surveys sent home for
parent completion. Students aso complete evauations a the school. These surveys show
satidfaction with teachers peformance and the ddivery of education by the school, as wel as
with the school culture being conducive to learning. According to the parent surveys from the
primary school, the parents were most plessed with the variety of learning opportunities, the
improved writing program on Levd |l, safety, and responsiveness of the school to specific needs.
Of the forty-two responses, forty parents rated their overall experience as good or excellent.

As one parent wrote, “What | think is mogt specid about this schodl is its ‘community
culture as a place of learning. This may seem obvious, Snce it is a school, But my son goes to
school in a REAL community, where many people care about him and know him ... he feds like
many people care about his learning because of the way they engage him.” (Other parent
testimonias are being sent with this renewd application for the reviewers reference)

During the firgt two years of the charter the Board of Trustees did not recelve any officid
complaints. In the third year one officid complant was received regarding dleged unfar
practices againgt a student. The Board formed a committee, investigated and wrote a response.
The Board did not find that any violation of SSCS policies or date or federd laws or regulations.
During 1998-99 there were three complaints filed. One was about our October enrollment
report. The Boad found that the complanant was missng a section of the report being
compared. The second concerned our specid education program and was Smultaneoudy
brought to the DOE. The DOE's investigation superceded the Board's. The third complaint was
filed recently and is currently being investigated and addressed.

3. ISTHE SCHOOL FAITHFUL TO THE TERMSOF ITSCHARTER

3A. Have the Schools Program and Operation Been Consistent With the Terms Of Its
Charter?

The school’s origind charter lays out a number of student, school, and governance
performance objectives as wdl as its dated programmatic goas. Student and governance
performance objectives have been addressed in sections above. School performance goas are
enumerated below with a note on ther current datus. The school’s programmatic godls,
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however, as dated in the misson of the school, are of primary importance because they reflect
the school’'s overarching educational objectives. It is, therefore, important to reterate the
school’ smission at thisjuncture.

SSCS Mission: To provide each sudent with an education that fosters initiative, criticd
thinking, leadership, teamwork, and communication; to promote life skills for individud
achievement in education, career, community, and life; and to disseminate the SSCS
model across Massachusetts.

Representatives of the school community gathered to review the misson's objectives and created
a matrix that is reproduced as Attachment XI. The matrix takes each of the misson’'s gods and
places them in the context of the school’s main educationd activities. From the matrix one can
see the extent to which the misson's gods ae inteewoven into the curriculum and that ther
interconnectedness dlows sudents multiple opportunities to master important educationd and
life kills

The Board conducted a mgor survey of the full school community in the spring of 1999.
The Board wished to ascertain the satisfaction leve of the community and to gain information on
the community’s priorities for the next charter period. In brief, the survey reveded that sixty-four
percent of respondents believed the school was meeting or exceeding expectaions in math,
seventy-one percent felt the school was meeting or exceeding expectaions in history, forty-five
percent indicated science was meeting or exceeding their expectations, and Sxty-nine percent
fdt the school was meeting or exceeding expectations in language arts. Projects recelved a fifty-
three percent or higher rating in reation to effective ddivery of the school’s misson. The three
aess of weekness that the survey highlighted were (1) implementation of persond education
plans, (2) chdlenging curricullum within projects, and (3) detalled curricullum in projects As
gated within this document, the school recognizes these weeknesses and is addressing them with
changes in course requirements, course schedules, and teacher training.

The following ligting notes each objective with an explanatory note as to how the school
is meeting the objective.

1. Maintaining targeted enrollment and retention.
The sthool has mantained full or nearly full enrollment and has had a waiting lis for
gpecific grades each year. As noted above the loss of two of the three floors of the secondary
school (which included the loss of the school gtore project) resulted in an attrition of students
who were not replaced due to lack of classsoom space. Despite this, he school’s enrollment
more than doubled over its four years of exigence. Over the summer Leve Il will add an
additiona classroom due to enrollment demand.

2. Two-thirds of parents giving SSCS an overd| postive rating.
The school has repeatedly earned 67 percent or higher parent approva in quarterly surveys.

3. All cogsfor theinitid charter are paid over thefirst five years.
Current cash flow projections show that the school will cover its debts and operating
expenses a the end of the five year period.
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4. The SSCS curriculum will corrdate with the gtate frameworks and with the Core Knowledge
Sequence.

Levels | and Il correlated the Core Knowledge Sequence (CKS) with the frameworks through
an outsde educationd service. Faculty from the firg three levels and the head of the primary
school have atended workshops on implementing CKS. Teachers of Leves Ill, 1V, and V
met over the year and approved in June 1999 a core curriculum to be introduced this coming
academic year. The curriculum was formatted to meet the expectations of the date
frameworks and to address the demands of the MCAS.

5. Mastering curriculum in the upper levels through projects.

The faculty had expressed concern that dtudents were experiencing difficulty in meeting the
demands of projects without more extensive academic preparation. Consequently, the faculty
agreed to limit participation in projects to one per student annudly and to add additiond
course work in the mornings. As better-prepared students progress from the bwer levels to
the secondary school in the SSCS mode, project time may be increased to reflect better
student preparation.

6. Involving partner organizationsin project learning.
The school has received laudatory comments from partner groups such as the Peace Corps,
Habitat for Humanity, Showa Universty, and New England Aquarium, among others. The
key to effective patnerships is (1) they must be based on red project needs and (2) the
number of partners is not as sgnificant as the depth of the reationship in meeting a project’s
gods. Many of our partner organizations offer awards for exemplary work in a project.

7. Achieve alow ratio of studentsto computers.

The school has provided an internet-connected computer for every seven students and has
established a computer lab that is used for application classes aswell as atechnology project.

8. Cetify sudentsin Microsoft gpplications.
The SSCS was designated by Microsoft as a Center for Microsoft certification. Each of our
sudents must become Microsoft Word certified to move from Leve IV to V. Next year
students may eect to become certified in other Microsoft programs.

9. The school will have an extended day and year.
Over its four years, the school has dways exceeded DOE learning time. In 1997-98, the
primary levels were eeven percent over the date requirement and the upper levels were
fourteen percent over the requirement. The school has had an extended day program on dte
for K-5 every year.

10. Enralling a higher percentage of minority students than surrounding communities
In 1997-98 the school was higher than surrounding communities with eight percent minority

students enrolled.
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11. Diversfying and expanding SSCS public and private funding.

This has been an area of disappointment for the school. This was one of the mgor
shortcomings cited in the former CEO's evaduation this past year. A mgor priority in the new
CEQO’sjob description is outsde fundraising.

12. Students will complete prescribed number of quality journal entries each year.
Students need to meet the journa requirement to proceed to the next leve. A proposa is

being prepared, however, that the journd requirement be diminated as an exit standard, and
integrated instead into the projects.

Y ear Attendance Suspensions Expulsons Exdusons
1997/98 90% 87 1 5
1998/99 92% 42 0 2

Overdl| discipline is good and has been improving. The school stresses the importance of
a mutudly respectful community (See Attachment XII.) One can postulate that the high
number of suspensons in Leveds IV and V may reflect the enrollment of students who might
have experienced academic or disciplinary problems in their former schools There is an
expected standard of behavior a SSCS that is important to the culture of the school. This
message is one SSCS will continue to emphasize to dl incoming students and is reinforced by
the dgning of a letter of expectations by both parent and student. Though not a legdly binding
contract, it strongly conveys the SSCS's behavioral expectation of students and parents. (See
Attachment XII1.)

Parent involvement is a high priority for SSCS and parent participation has been good,
particularly among the lower grades. Each year parents provide periodic breskfasts and lunches
for faculty and daff. Each goring parents organize and run a dlent auction with a buffet dinner.
This has been highly successful and has raised over $15,000 over the past two years. In addition
parents participate in the parent associations and on the primary and secondary councils. They
aso serve on school-wide committees such as technology, hedth and safety, curriculum, as well
as on hiring committees.

Fecilities have presented chdlenges. Mention has aready been made of losing two floors
of the secondary school. This has now been remedied with the addition of a handicap eevator.
The main secondary building is a former mote and the smdl rooms limit some classes to 10
sudents, except where walls have been torn down between rooms. Some additional renovation is
being done over the summer to improve classsoom sSze and avallability. Although the school has
a five year option remaining on the secondary building, the Board has engaged a search firm to
invedtigate dternative Stes as the school 1ooks forward to arenewal of its charter.

The primary school has undergone substantid renovations and is adding a classsoom this
summer to meet enrollment demand. The school has a twenty year lease on this building. The
volunteer energy and effort of teachers, students and parents to improve facilities has been
remarkable and isa key indicator of the commitment and resilience of the SSCS community.
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3B. Is the School Within Bounds of Applicable Statutory and Regulatory
Requirements?

1. Specid Education: The SSCS just completed a program quality review of its Specid
Education Program. A five-member team from the Department of Education visted SSCS during
the week of May 3, 1999 to evaduate our SPED program. The team commended the following
program aeas and indicated these programs have a dgnificant and podtive impact on the
ddivery of educationd services to SSCS dudents: (1) “The saff of the South Shore Charter
School have made impressve efforts in creating an inclusonary environment for sudents
requiring specia education sarvices. ...;(2) A highlight of this project (community art exhibition)
was a cooperative dance and percusson exhibition involving SSCS students and students with
substantial  specid needs from the St. Coletta’'s day program and (3) Orton-Gillingham trained
teachers provide reading indruction throughout al levels in the primary school. ... This practice
eiminates service ddivery outsde of the classoom, and decreases separation of children with
gpecia needs from their peers during ingructiond time.”

The full SPED report was predominately favorable, however we are gill unable to find a
Specia Education Adminigrator. We continue to advertise in the Boston Globe and on the DOE
webste. We have received no gpplications to date from certified candidates. The Board of
Trustees has committed funds and made the search a priority. The expertise of a specid
education adminigrator is crucid for SSCS to move into compliance in severd specific aress
highlighted in the report. We will rdly on our DOE liaison to help us with our corrective action
plan that will follow the release of the audit.

2. Limited English Proficdency: The school annudly identifies students who have limited
English proficiency. They ae interviewed by bi-lingual faculty and assessments are undertaken
if necessary. For one gsudent in the secondary school, English was a second language. The
student was tutored by a staff person and was a student at ESL classes a U-Mass-Boston under
the state’s dud-enrollment program. To further improve his English, the school enrolled him in
an ESL dassat Quincy College. The school provides tutoring whenever the need arises.

3. Student Learning Time: As noted above, SSCS has cong stently exceeded the state
requirement for learning time. Please refer to the school caendar given in Attachment XI1V.

4. State Testing Requirements: As required by the state, SSCS studentsin the fourth,
eighth, and tenth grades took the MCAS tests during the time frames set by the sate this year
and lagt year. The third graders take the lowa Basic SKills Test in Reading. In addition the school
adminigters the Cdifornia Achievement Test twice annudly. A proposd is being made to reduce
thisto once ayear in the spring.

5. Student Discipline: The school student discipline process is described in Attachment
XV. In summary students who bresk the code of conduct meet with their advisor and leve
coordinator. On Leves lll, IV and V the dudent is given the option of having the levd
coordinator recommend the consequences to the head of school or going before the student
judicid council on the secondary leve tha will make its recommendation to the head of school.
The head of school will then decide the disciplinary consequences. There is an avenue of apped
to the CEO. Severe violations (such as drugs, wegpons, fighting, and assault) result in immediate
suspensions pending further action by the adminigtration.

6. Hedth and Safety: The school employs a full-time nurse who is responsble for al
grades and is on cdl to immediately respond to any emergencies. Most staff have been trained in
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fird ad and CPR. The god is for dl faculty to be certified. The school nurse provides or
aranges for gaff training in CPR and firs ad every year. A log is kept of medicd emergencies.
It is standard protocol to cdl the parent or guardian if a child has been hurt. Student medica
cards are kept on file and accessible in each school’s office. When students travel, copies of their
medical cards are carried by the teacher.

4. |[F THE SCHOOL'SCHARTER ISRENEWED, WHAT ARE THE SCHOOL"”S
PLANSFOR THE FIVE YEARS OF THE NEXT CHARTER?

4A. Please Describe How Your Founding Charter Has Served the School During Its First
Five Years. What Has the School Learned During the First Five Years About the
Strengths and Weaknesses of its Charter, and What Changesin the Charter Does This
Experience Suggest?

The origind chater has served the school and community well. Among the many
defining characteridics laid out in the charter and those components that have distinguished the
school and inspired the faculty are: teaching through projects, individudly paced learning, the
use of technology in learning, strong parenta and Student involvement in governance, parent
support, and the flexibility to seerch out ways to best implement the curricullum. The school
believes that among other drengths, projects present an interdisciplinary way for students to
drengthen and utilize the knowledge learned under the frameworks, thus reinforcing academic
magery. Students have been truly inspired by projects and some have shown a dramatic
turnaround for the better after project involvement. Clients served by projects praise the concept
and the diligence of dudents. The Board aso recognizes the difficulties of funding successful
projects, and has set as a priority for the new CEO fund raising to support the schools concept of
project learning. The Board is adso planning to initiate a school-wide didogue to refine the
emphass of the secondary school to match its strengths to project emphases. The new CEO's
extengve high-school experience will benefit this effort.

The SSCS continues to seek ways of coupling individualy paced learning with high
academic expectations and excellence. The schoadl feds it is important to offer students time to
mature and change dtitudes toward learning. Also charter schools are sought-after for learning
opportunities not avalable dsawhere. Smdl classes trandate into more individua attention and
more time for teachers to develop drategies to meet individual expectations. One strategy toward
individudly-paced learning was the introduction of Learning Activity Packets (LAP) to badance
a de-emphasis on texts. This effort resulted in a number of excelent LAPs, but it was too time
intensive for teachers to create LAPS for al courses and projects and to accommodate student
requests for curriculum breadth. The secondary school’s reaction was to continue to endorse
individualy paced learning, but a the same time encourage the use of more texts and to Stabilize
the curriculum o0 teacher preparation time was more reasonable. Teachers are encouraged by this
change and afull complement of resources will be available in the coming academic year.

Individudly-paced education combined with multiage classooms has worked wel on
Levels | and Il. Mogt students at this age are eager to excedl, and the school has a culture where
academic success is “cool”. To avoid the posshility that some students might dip through the
cacks in a multi-age classsoom, clear grade benchmarks taken from the Core Knowledge
Sequence assures students meet annua goals.

Multi-age education aso promotes individualy-paced ingruction. It allows each student
to progress at hisher own pace without stigmatizing himvher for working above or below a grade
leved. A student may have the same teacher for 2 or 3 years promoting good communication
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between student and teacher and parent and teacher. By the time the kindergartner has reached
second grade he/she has been exposed to the work of the older students alowing a deeper level
of understanding to take place. The second grader, on the other hand, has the opportunity to
relearn previous concepts as he/she hel ps younger students.

Asociated with individualy paced learning was the secondary school policy of offering
gudents the possibility of “incompletes’ if class requirements were not met. The school was then
confronted by academicdly tdented students procrastinating and ether finishing work at the last
minute or not a dl, and less tdented academic sudents fdling behind. To remedy the Stuation
the time frame for finishing incompletes was limited to one quater and the highet grade a
gudent could attain was reduced from a “B-" to a ‘C-“. This palicy is now in effect. Individud
teachers have introduced other measures to increase student performance, for example, late
homework is penalized.

Persond Education Plans were origindly viewed by the school as a means to keep
teachers, parents, and Sudents abreast of Sudent progress and student curriculum choices.
However, over the firgt four years of the charter, other modes of communication, such as parent
meetings, detailed progress reports, parent nights, and project briefings have provided a more
dynamic and meaningful approach to evauating and tracking a sudent’s performance. All levels
will continue to dlow for individudly-paced learning, within appropriate limits, but persond
education plans may not be implemented as origindly envisoned. In Leves | and I, faculty will
arange paent-teecher god <Hting medtings during which generd gods will be mutudly
developed and sat. (A sample format of a god seting meeting is given in Attachment XVI.)
Levds Ill, IV, and V have included four parent nights on the school cadendar to accommodate
parent interest and will meet with parents before monthly parent group meetings, a practice
begun this past academic year. In addition, Sudents have twenty minutes for individua and
group advisng each day.

Both project leaning and individudly paced learning have been the school’s unique
features that incoming students and parents dlude to in choosng SSCS. It is for this reason that
the successes and shortcomings have been addressed here. It is aso the reason the teachers and
adminigration wish to make the right decisons in refining both to serve the educational needs of
SSCS dudents. It is a continuing dialogue that will benefit from more teacher training and input
from outside experts.

One very important component of the school’s academic assessment of Sudents is the
exit sandards which are used by dl leves. (Exit Standards are given as Attachment I1.) If a
dudent can meet the exit sandards, they can move to the next leve. This integrates nicey with
individually-paced learning since students can accderate through the school or take more time to
progress. This is reinforced by using levels rather than grades which reduces the gigma of
“gtaying back” and the pressure for socid promotion. The school is pleased with the practicd
results of this gpproach, and would be an agpect of the school’s modd that we would want to
share with other schools. Having sad that, there is a need to employ more externa judging of
student portfolios. Thisisamgor god for the schooal.

At present each dudent needs to present two exhibitions of mastery. The schools
objective was to have dl exhibitions externdly evduaed, and in some ingances they are
However, in many ingtances, particularly in the secondary school, they are not. The school will
examine whether there are too many exhibitions required and if they comprise the true intent of
megtery. The god is to have externd judging in dl cases and to have this be truly an exhibition
of megtery. Agan this is an issue of refinement as there have been many outstanding exhibitions
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that have been externdly judged, and the sense of accomplishment that this brings to student,
parent, and teacher isingpiring.

Levd V has had very encouraging results from its participation in the dat€'s dud
enrollment program. Our satisfaction comes on two fronts. First, the academic success of SSCS
sudents as evidenced by grades attained and secondly this being accomplished by students who
never envisoned themsdves teking college courses. Most of our sudents enroll in UMass
Bogton. Two of our students were asked to participate in an honors freshman English course. A
small percent have encountered problems, but the school has supported these students with
scholarship money to attend Quincy College or by offering college courses a the school. This
has provided a second chance for success and confidence building.

As dated earlier, SSCS has made great drides in the area of technology. The school has
built a fully networked infrastructure complete with internet access, haf of which is broadband,
and dl of which our students are comfortable usng. The school has become an Authorized
Microsoft Office User Specidisg Teding Center offering nationdly (and world) recognized
certifications in Microsoft Office Products (a first for Massachusetts public schools). There are
technology projects a Leves Il, I, and IV which successfully tran <sudents in web
development, computer repair, and network support. These dudents, in turn, become an
invduable resource for training others. SSCS will dign its technology projects with Youth
Technology Entrepreneurs (YTE) a new non-profit affilisted with the Massachusetts DOE,
which has goas samilar to the school’s of training students in web development, computer repair,
and network support. (Our Technology manager will begin YTE traning in the summer of
1999.) In the coming year, SSCS will begin to useits web dte to post homework assgnments.

Sports, art, and music opportunities are important to students and important to student
retention. Inability to satisfy student demand in these areas has been a problem, especidly in the
upper leveds To meet expectations requires facilities, oaff, and additiond funding. The
secondary school is committed to gradudly increesng opportunities by expanding our
partnership with the South Shore Conservatory, offering limited intramurd basketbal and girl's
softbal, and offering more classes in art. Our experience shows that te need to meet and fund
properly student expectations in these areas grows as the students grow. Agan fundraisng is
necessary, as the school does not want to dilute the more traditionad course offerings to meet
demands for eectives.

The ats are an integrd pat of the curriculum on Leves | and Il. These levels have
developed a curriculum map for covering the visuad arts and are usng the map to budget for a
three-year purchase of supporting Art Prints. Ten percent of the student supply spending is
dedicated to the visud ats A public at show is hedd annudly. For a fee the South Shore
Conservatory offers musica ingruction on dte after school. Group singing is practiced daly and
al students participate in a Winter Solstice Concert. Fitness classes are offered once a week.

4B. Please Attach an Accountability Plan That Defines the School’s Student and
School Performance Objectives for Its Next Charter Term. Describe How These
Objectives Align Themselves With the Current State Curriculum Frameworks.

The accountability plan is annexed herewith as Attachment XVII.
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4C. How Will the School Evaluate and Disseminate Effective Elements of the School’ s Sructure
or Program?

The school will evduae itsdf through periodic Board of Trudee surveys, surveys
completed by parents and students, DOE initiated Ste evauations, and periodic independent
assessments. Standardized test scores — CAT, PSAT, SAT, and MCAS - will offer additiond
means to evauate the school’s progress in meeting its commitments to students, parents, and the
Commonwedth.

In the eyes of SSCS, a criticd component for successful dissemination is the initiation of
a more intensve didogue among the charter schools and other public schools. This might best be
accomplished through short and medium-term exchange of faculty among charter schools with
encouragement from the Charter School Office. Day vidts to other charter schools have been
most helpful. Another means might be one week exchanges of students, with sudents staying at
the homes of ther counterparts The point being more frequent and informa modes of
dissemination would be optima & this stage given that most charter schools are reaively young.
Otherwise, it might be presumptuous of any one school to hold forth a modd for others to
imitate,

More specificdly, the fallowing activities will hdp provide avenues for dissemination.
The school will disseminate its structure or program through the following avenues:

?? Faculty will be encouraged to seek opportunities to present at conferences and
workshops.

?? Community members will continue to be invited into our schoolsfor informa tours.

?? Community members will continue to be encouraged to volunteer. Our primary school
will be paticipating in the Reading Inditute sponsored by the Commonweslth Executive
Office of Elders Affars This is a new initigtive to tran eders who will volunteer in
community literary programs. These dders will then work with our primary school,
helping to develop reading skillsin our younger students.

?? Students will participate in community service opportunities so that the public can
interact with our youth and formaly learn more about SSCS. This year Students visted
nursing homes, participated in clothes drives, walked for Habitat for Humanity ... .etc.

?? The school will continue to invite the press into our school to cover programs and school
functions.

?? SSCSwebdite is www.SCs-ma.org

4D. What Will Be the School’s Enrollment by Grade, By Year, and In Total, During
the Term of 1ts Next Charter?

Primary growth will come from the advancement through the school of the lower grades.
The Enrollment Projections below assume only modest any growth in fecilities.

2000/01 2001/02 2002/03 2003/04 2004/05
Leve |
Grade K 36 36 36 36 36
Grade 1 36 36 36 36 36
Grade 2 36 36 36 36 36
Leve Il
Grade 3 36 36 36 36 36
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Grade 4 36 36 36 36 36

Grade5 36 36 36 36 36
Levd Il

Grade 6 27 36 36 36 36

Grade 7 27 36 36 36 36
Levd IV

Grade 8 30 30 36 36 36

Grade 9 30 30 36 36 36

Grade 10 30 30 36 36 36
Levd V

Grade 11 25 25 32 36 36

Grade 12 15 15 25 36 36
TOTAL 400 418 453 468 468

4E. What Facility or Facilities Do You Plan to Use During the Term of the Next Charter?
Please submit Written Documentation That the School Remains In Compliance With All
Building, Health, Safety, and Insurance Requirements, as Described in 603 CMR 1.05 (2),
and That all related inspections and Approvals Are Current.

The South Shore Charter School operates out of three locations in Hull. These three
locations were renovated to meet the 1990 standard for school occupancy, consequently, our
feciliies exceed building and safely requirements when compared with older schools. The
kindergarten through 5" grade, also know as Level | and Il are located at 2A Street. The 6" and
7 grade, aso known as Level |11 is located at 2 Samoset Avenue. The 8" grade through the 12"
grade dso known as Levd 1V and V are located a 120 Nantasket Avenue. The South Shore
Chater School complies with dl Building, Hedth, Safety and Insurance Regquirements as
described in 603 CMR 1.05 (2) (see atached building permits and Certificates of Liability
Insurance). Please note the building permit for each location thet is issued every year prior to the
dart of the school year is only issued after the Plumbing, Building, Hedth and Fire Inspector has
inspected and approved that we are in compliance.

Levels | & 1l (Grades K-5): 2A Street (13,500 sg. ft. building with nearby beach, leased
playground, leased playing fidd, and 3,000 sg. ft. gym/theater/at building.) Endosng
the outdoor porch space on the second floor for a classoom is in process. NoO
renovations required. Library will continue to be expanded on the third floor.

Levels 111 (Grades 6 & 7): Levd I1l will reman a 2 Samoset Avenue unless additiond
goace contiguous to Levels IV and V becomes avalable (3,000 sg. ft. building
surrounded by large public open field and beach.)

Levels IV & V (Grades 812): The schoal is weighing options regarding the expanson of
the current facility under a continued lease versus identifying an dternative gte for the
school.

5. ATTACH THE RESULTS OF ANY INDEPENDENT REVIEW OF THE SCHOOL
(STUDIES, SURVEYS, EVALUATIONS) THAT MAY SHED LIGHT ON THE
SCHOOL’S PERFORMANCE DURING THE TERM OF ITSCHARTER.

Note: Copiesof independent reviewsto be provided.
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